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Summary

Most parents would agree that parenting is extremely
complex and challenging. It is the process of promoting
and supporting the physical, emotional, social and intel-
lectual development of a child from infancy throughout
a person’s life. Children are not born successful or un-
successful. It is up to the parents and their behaviours to
become what they become later. Normative or healthy
parenting is a precondition for a child’s success, self-
confidence, and autonomy. Meanwhile, non-normative,
unhealthy parenting or overparenting may have a harmful
impact on a child’s social skills and overall life.

The research was aimed to gather teachers’ experiences
about the existing parenting behaviours and to reveal
the dominant parenting patterns that may be observed in
nowadays child-raising practices. For this aim the rese-
arch instrument was constructed designing of which was
based on a specific focus on different areas of unhealthy,
non-normative parenting. An international study was con-
ducted that led to identification of the key aspects of the
experience of teachers working with the overprotective
parents and their children. 262 teachers from Portugal,
Slovenia, Turkey, Romania and Lithuania participated
in the survey.

The study findings served to reveal the dominant beha-
viours of overparenting observed by the teachers The
findings also allowed to define the difficulties that te-
achers face in dealing with overparenting parents and
overparented children.

The study was conducted in the framework of the in-
ternational project “Overparenting — allow your chil-
dren to make mistakes”, project No. 2020-1-PT01-
KA204-078497.

Introduction

Raising children in a family is a complex and often
problematic social-pedagogical process. Its effectiveness
depends on the family microclimate, communication style,
personal example, and other aspects. The overall approach
and attitudes that parents have about their children and take
to guiding, controlling, and socializing them create an emo-
tional climate that is referred to as “parenting style” [1]. It
may be defined as a unique pattern of parental behaviour
characterized by level of support, control and autonomy
granting demonstrated by parents [2].

Research on parenting styles is complicated by a num-
ber of factors. One primary challenge is that it is difficult
to distinguish among the different parenting styles since
parents can exhibit elements of each parenting dimension.
Researchers have supported the notion that parents typically
cannot be characterized into a single parenting style [3].
Therefore it is more reasonable to discuss parenting patterns
by singling out normative and non-normative parenting [2].
According to the authors normative parenting refers to posi-
tive or effective parenting which are distinguished by three
dimensions: warmth and support shown to a child to faci-
litate an emotional connection (e.g., acceptance, affection,
involvement, nurturance), behavioural control of the child
to foster mature behaviour (e.g., limit setting, supervision,
reasoning about consequences), autonomy granting (e.g.,
independence, self-governance) to promote emotional and
psychological self-reliance.

Non-normative parenting refers to unhealthy, overparen-
ting behaviours, evidence of which may be seen across the
parenting styles distinguished by Baumrind [4] and Maccoby
and Martin [5]. Overparenting is theorized to involve high
levels of parental support, behavioural control, anxiety, and
low levels of autonomy granting. Overparenting involves
the application of developmentally inappropriate levels of
parental directiveness, tangible assistance, problem-solving,
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monitoring, and involvement into the lives of children. Ba-
sed on theories of family enmeshment, effective parenting,
and personality development, this parenting behaviour was
hypothesized to be associated with negative traits in parents
(i.e., anxiety and regret) as well as in young adult children
(i.e., narcissism, poor coping styles, anxiety, and stress) [2].
The paradox of this form of parenting is that, despite see-
mingly good intentions, the preliminary evidence indicates
that it is not associated with adaptive outcomes for young
adults and may indeed be linked with traits that could hinder
the child’s success.

Non-normative, yet effortful parenting has been described
using a variety of terms, including: helicopter parenting [6
cited in 2], intrusive parenting [2], overprotective parenting
[2, 7], oversolicitous parenting, lawnmower parenting [6
cited in 2], overly effortful parenting [8], and overparen-
ting [2, 8]. Although similar, these terms are often used in
conceptually different ways and researchers have noted that
the meanings of these non-normative parenting approaches
can be confusing.

The helicopter parent (sometimes labelled as overpro-
tective or over-solicitous) is defined as a parent who exces-
sively shields and problem-solves for his/her child rather
than allow the child to experience failure or challenge. In
this way, the helicopter parent prevents his/her child from
demonstrating personal growth [6, 9]. Padilla-Walker and
Nelson [10] conceptualized the helicopter parent as one that
is “high on warmth/support, high on control, and low on
granting autonomy”. The intrusive parent (sometimes called
an overly effortful parent) over-schedules and micromana-
ges their children, discouraging free time and independent
behaviour. Intrusive parents often function poorly without
their child [7, 10]. Overprotective parents are hypersensi-
tive, and they often overreact to anything related to their
children. They are overly cautious over activities their child
engages in. They remind their child about safety and dan-
ger constantly. They complain about their child’s bad grade
and fight with the school to change it. Oversolicitous parent
haves or shows too much solicitude or concern for someo-
ne’s health, happiness, comfort, etc. excessively solicitous
(overprotective has the same meaning). The lawnmower
parent quite literally “mows” problems out of their child’s
path [8]. They seek to remove all perceived obstacles from
their child’s growth and are frequently cited as interfering
with academics and athletics to excess. Overparenting is
the term that best represents non-normative, yet effortful (as
opposed to permissive) parenting styles. Segrin, et al. [9],
offering what may be the most cogent definition of an over-
parenting, suggested that “individuals who enact this form
of parenting appear hyper-involved in their children’s lives,

risk averse, and preoccupied with their children’s emotional
well-being” (p. 570-571).

Research suggests that parenting styles have major im-
plications for a child. Parenting styles are associated with
child’s mental health, physical health, and socioemotional
development [12, 13]. Parenting styles have been found to
have significant impact on child’s well-being in the domains
of social competence, academic performance, psychosocial
development, and problem behaviour [2, 14]. Certain paren-
ting behaviours can serve to support, facilitate and enhance
child’s healthy outcomes or, conversely, diminish his or her
biological predispositions and have an adverse effect on the
child’s development.

It is reasonable to assume that many instances of over-
parenting are enacted with intentions to ensure and enhance
the child’s success in life. However, the available research on
this parenting practice points to more negative than positive
outcomes for the child. For instance, in young children over-
parenting has been linked to anxious, withdrawn, depressive,
and insecure tendencies [15, 16]. Further, the parenting style
characterized as helicopter parenting is positively correlated
with dependent personality traits and neuroticism in young
adults [17, 18] and lower levels of a variety of indicators of
psychological well-being [19]. Overinvolved parenting has
also been shown to be associated with lower self-efficacy
[20] and higher entitlement [6] in young adults.

The article is aimed at presenting teachers’ experien-
ces about the parenting behaviours that may be observed in
current parenting practices and faced by teachers in their
daily professional activity. Also teachers’ perception about
the consequences of parenting technics on children’s beha-
viours and attitudes towards school life are discussed and
difficulties faced by teachers when dealing with parents and
overparented children are revealed.

Research methodology

The research was carried out in January-February, 2021.
Data for the study was obtained from a comprehensive online
survey of teachers (N=262) across Portugal, Slovenia, Lithu-
ania, Turkey and Romania. Convenient sampling technique
was used. The questionnaire was created through Google
forms and the link using social media and personal contacts
(emails, FB) was sent to kindergartens, schools and teachers
in person in the mentioned countries.

The survey was conducted in accordance with the basic
ethical principles. The research instrument included the intro-
ductory part in which the scope and objectives of the survey
were defined as well as future follow-up were explained. The
survey was voluntary and confidential. These principles hel-
ped to ensure the reliability and objectivity of the collected
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data. The development of survey instrument was based
on the identified beliefs, attitudes and behaviours in
literature on overparenting. The survey questionnaire
was composed of closed-ended (quantitative) and open-
ended (qualitative) questions. Closed-ended questions
included two main types of questions:

the single-answer multiple choice questions aimed
to reveal socio-demographic characteristics of respon-
dents-teachers: gender, work/teaching area, work expe-
rience, number of children teachers are working with.

the series of Likert scale items with the same res-
ponse options (strongly disagree, disagree, neutral,
agree, strongly agree) that allowed to specify the level
of teachers’ agreement or disagreement on a agree-di-
sagree scale for a series of statements related to: te-
achers perception of modern parenting techniques as
a teacher; parenting approaches teachers are familiar
with in school; children’s behaviour and attitudes to-
wards school life and teachers’ perception about the
consequences.

Open-ended question was included into the qu-
estionnaire for better understanding of the analysed
subject. Teachers were asked to answer a free-form
question basing on their complete knowledge, feeling,
and perception of the subject at hand. Getting teachers
feedback in their own word allowed to probe deeper into
the respondent’s answers, gaining valuable information
about the way how overparenting manifest itself, the
difficulties teachers’ encounter due to this non-norma-
tive parenting behaviour, the ways they cope with it
as well as insights into the support that teachers lack
to get over the consequences of overparenting more
successfully.

Quantitative data was processed using SPSS 11
statistics software package. Qualitative question ans-
wers were analysed according to the thematic analysis.
The data were analysed and the obtained findings were
structured according to the main theme — the experi-
ences of teachers facing overparenting parents and
children. The aim was to answer two questions: What
difficulties do teachers face when communicating with
overparenting parents? What examples illustrate the
problems that teachers have identified? The thematic
analysis was performed at the following stages: trans-
cription, reading and familiarisation, coding, searching
for sub-themes, reviewing themes, defining and naming
sub-themes [11].

Sociodemographic characteristics of the survey
participants. 262 teachers from 6 countries - Slovenia,
Portugal, Romania, Turkey and Lithuania- participated

in the survey. 30,2 % of the survey attendees are from kindergar-
ten, 28,3 % - from primary school, 29,5 % - from basic school,
9,7 %- from high school and 1,6 % from other types of school.
Vast majority of the research participants are females (84,9 %).
Most of the teachers are very experienced - 66,5 % of them have
teaching experience of more than 15 years, 24,8 % - between 5-15
years, less experienced teachers are minority - 9,7 %. Almost half
of the participants (45 %) indicates that they work with 21-30
students, 33,3 % of the respondents have 10-20 students in the
classroom and 8,9 % of teachers work with less than 10 students.

Research results

Summarized results of quantitative data. The teachers give
positive answers to the question “Have you seen many instances
of overparenting?”. 22,1 % of the survey participants answer
as very often and 40,3 % - often, whereas 34,5 % - sometimes.
These replies show that majority of teachers experience overpa-
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8-1. Within my classroom / school, I perceive different types of paren-
ting techniques

8-2. One of the most common parenting techniques used nowadays is
overparenting

8-3. Overparenting refers to a parent’s attempts to micromanage their
child’s life, through well-intentioned actions

8-4. Children who are more autonomous achieve better academic results

8-5. Parents who are more educated and/or economically advantaged are
more likely to over parent their children

8-6. Parents trust completely in the school system and in the teachers

8-7. There are high expectations towards teachers and the quality of their
teaching methods from the parents

8-8. Parents put the responsibility of good academic results on the te-
achers

8-9. Parents believe that their children‘s success is a reflection of their
parenting techniques

8-10. I keep a close relationship with all the parents of my pupils

Fig. 1. Teachers’ perception on parenting behaviours
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renting attitudes at schools.

Vast majority of teachers (78,6 %) easily recognize different
parenting types at their school and/or classroom (Figure 1). As
much as 13,9% of the respondents do not notice the different pa-
renting types. 61,2 % of the teachers strongly agree or agree that
one of the most common parenting techniques used nowadays
is overparenting. 18,2 % of the survey participants do not agree
with this statement and 20,5 % are neutral. This shows that more
than half of the teachers consider overparenting as prevailing
parenting behavior. 72,1 % of teachers have a firm perception of
what overparenting refers to. They agree that overparenting refers
to parents’ attempts to micromanage their child's life, through
well-intentioned actions. 14,3 % of the respondents would define
overparenting in a different way, whereas 13,6 % of the teachers
do not have strong and clear position towards overparenting de-
finition. These findings show that among the teaching staff there
is still a confusion about overparenting conception.

Overparenting block autonomy of children [2]. This can be
regarded as one of the important obstacles on students’ success.
78,7 % of the teachers agree that more autonomous children have
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9-1. Parents have good and healthy relationships with their children
9-2. Parents try hard to make sure their children are always happy
9-3. Parents are constantly vigilant to possible dangers in their child life
9-4. Parents stand up for their children whenever problems in school arise
9-5. Good grades are more important for parents than the learning process
9-6. Parents establish a close relationship with the teachers and the school
9-7. Parents participate in every school activity, meetings, and parents
associations events
9-8. Parents are very helpful with homeworks
9-9. Parents are their children‘s best friends
9-10. Parents who are super-protective recognize their actions as over-
parenting

Fig. 2. Parenting approaches observed by teachers

better academic results. 10,9 % of the survey particip-
ants do not support this statement (Fig.1).

Almost half of the teachers stay neutral (43,4 %)
to the statement that parents trust completely in the
school system and the teachers. The positive answers
towards the mentioned statement are expressed by 26,4
%, and negative answers by 30,2 % of the survey par-
ticipants. This shows that there is no a common idea
about parents’ trust to the system and the teachers. Ho-
wever, majority of teachers (67 %) think that parents put
the responsibility of good education on teachers. The
opposite answers are expressed only by 17,4 % of the
respondents (Fig. 1). We can say that although teachers
stay neutral about trust, they are regarded as responsible
for success or failure at school by parents. Results also
show that there is a high expectation towards teachers
and their quality of teaching (77,5 % of the teachers
confirm this). Another interesting result shows that
parents think that the success of children is because of
better parenting techniques (this idea is confirmed by
67,9 % of teachers). It can be said that parents think that
the success of their children is a consequence of their
parenting techniques while failure is caused by teachers.

One of the key indicators of overparenting can be
seen in the following statement: “Parents try hard to
make sure their children are always happy”. 83.3 %
of teachers agree or strongly agree on it, whereas 7.3
% of them state negative opinion (Fig. 2). This shows
that parents want their children to always be happy and
not to experience other feelings. This is a problematic
behaviour and sign of over solicitous parenting. 78,2
% of teachers give positive answers that parents are
vigilant to possible dangers in their child’s life. This
statement is another clear proof of an overparenting
attitude. The third very clear proof of overparenting is
this statement: “Parents stand up for their children when
problems in school arise”. 83,8 % of teachers agree or
strongly agree on it. This can be recognised as intrusive
parenting behaviour. Good grades of children are much
more important for intrusive parents and teachers (82,8
%) agree that their students’ parents mainly focus on su-
ccess rather than other elements of the learning process.

While assessing parents’ close relationship with
teachers and schools, teachers have different feelings,
48,8 % of the respondents give positive replies, whe-
reas 37,2 % of them stay neutral (Fig. 2). Still almost
half of the teachers think that parents are very close
with teachers and the school. Teachers don’t have a
dominant view on the statement about parents’ parti-
cipation in every school activity, meetings and parent
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association events. 38,5 % of the respondents support
this statement, whereas 30,1 % of teachers disagree and
37,2 % of them are neutral (Fig. 2). It can be said that
when there is a problem specifically related with their
children, parents are more sensitive but when there is a
common meeting or usual activities, parents might be
less sensitive. Also one can assume that parents work
during the school time so that they may not join every
meeting or activity.

Some statements in the survey stress the autonomy
of children and their parents’ attitudes. 48,5 % of tea-
chers say that parents help their children with the ho-
mework (Fig. 2). 22,9 % of the respondents disagree
that homework is perceived as students’ responsibility
(Fig. 3), 52,4 % of teachers say that children are stres-
sed by school grades (Fig. 3). This shows that stu-
dents are stressed because their parents always expect
success. The problem-solving skills of children seem
low according to the survey findings. More than half
of the teachers (56,2 %) think that children establish
good and healthy relationships with their peers while
29,5 % of the respondents stay neutral (Fig. 3). This
might be a different assumption about the children who
face overparenting attitudes and have lower relations-
hips with their peers. About the problems among peers
and friends, teachers have different ideas but 46,5 %
of them disagree that children are able to deal with
friendship difficulties (Fig. 3). 72,1 % of teachers agree
that children feel distressed when they aren’t able to
achieve some goals (Fig. 3). The high parents’ expecta-
tions and desire of success cause stress on children.
This shows the problematic behaviour of children be-
cause overparenting.

Summarized results of qualitative data

The examples in table 1 are illustrations of teachers
“experiences of working with overparented children and
interacting with their parents or observing situations
that arise during the pedagogical process. The follo-
wing sub-themes emerged from the analysis of the qu-
alitative data gained from the replies to the question
What difficulties do you face when communicating with
overparenting parents?: distrust, overprotectiveness,
fear of child’s failure, low independence, no responsi-
bilities, micromanaging the child (Table 1).

When answering the question What difficulties do
you face when communicating with overparenting pa-
rents? the teachers point out that communication with
parents is difficult. Also teachers do not know how to
teach such children, because parents always have too

big expectations to the teachers, want to avoid responsibility.
Teachers emphasize that parents do not always listen to the tea-
cher, always have their own opinion about their child and what it
should be and they refuse another point of view, reject teacher's
opinion and they have preconseptions.

Teachers also note that when the initial approach is made to
parents about their children's difficulties, parents often do not
accept this justifying because they are still very small. In addition,
teachers claim that “sometimes parents also argue that there is
a lack of understanding on the part of the pedagogical team”.
Teachers express concern that the results of homework of over-
parenting children are much better than for tasks done in class.
Respondants note that parents pay too much attention to the child,
want to do everything to keep the child happy and they don t want
to force their kid, even when it is just basic knowledge. Survey
participants point out that overparenting parents often are arro-
gant, do not understand that they exaggerate, do not want to hear
arguments and often demonstrate dissatisfaction on evaluation of
their child s knowledge. The survey reveals the opinion of teachers
that over-caring parents do not accept the teacher s point of view
or advice, they are lack of openness to hear suggestions and make
changes and lack of empathy with the teacher. Parents tend to
hold back independent behaviour of the student. Teachers express

I I 38,4 I
38,8

100%
90%
80%
70%

60% 29,8
50%
40%
256
30% 308 295
i . . 19
BR
o% 1 | 39
10-1 10-2 10-3. 10-4 10-5 10-6. 10-7.
m Strongly disagree  m Disagree Neutral mAgree m Strongly agree
Question Statement
no.
10-1. Children are able to perform school activities in an autonomous way
10-2. Children perceive homework as their own responsibility
10-3. Children feel stressed by school grades
10-4. Children are able to stand up for themselves whenever a problem
arises
10-5. Children establish good and healthy relationships with their peers
10-6. Children are able to deal with any friendship difficulties that come
up, including bullying
10-7. Children feel distressed when they are not able to achieve some
goals or perform requested activities

Fig. 3. Teachers’ perception about children behaviour and attitudes to-
wards school life




107

fear that some parents demonstrate too much attention for the
teacher. There are situations when their children feel uneasy
due to that, they feel stressed, not self-confident among pe-
ers or distrust teacher, make decisions for the child without
leaving any possibility for the child to decide. According
to teachers, parents think that their children are not able to
defend themselves.

The results of survey reveal that teachers face inflexible
and contentious parents. Such parental behavior manifests
itself as denial, resentment, ignorance, leaving in the middle

of a conversation, non-recognition, non-cooperation, resen-
tment. Moreover, parents often raise their voice, speak more
rudely, look for excuses that their child did not do that: pa-
rents don t hear “like” that their child is causing “problems”
at school and then even their response is not as it should
be...they are more disappointed in us (teachers) than in the
child; all responsibility is placed on others: teachers, can-
teen workers, cleaners but never see problems in the child’s
behaviour; too high requirements for teachers, friends, too
much focus on problems. Teachers point out parents’ inabi-

Table 1. Difficulties faced by teachers when dealing with parents and overparented children

Sub-theme

Some concrete examples of the teachers’ experience

Distrust

Parents send messages through operational assistants to the detriment of their students, fearing
that they will forget to hand them over to their teacher.

In keeping children constantly under control.

Parents prepare their children's backpack.

They walk their child till the clasroom door:

Overprotectiveness

Allow not to attend school.

Parents inferfere in the school affairs even when children are over 15. Parents try to protect their
children from every kind of ,, harm” (peer wrestling, finding their place in their own society, ...).
The child does not want to have lunch at school and the parents asked their grandparents to come
and pick him up.

During discussions they say that children are too small and not able to button, tie up, put on shoes etc.
Mother brings a backpack, takes off the books, undresses the child and puts clothes . If she could
she would stay at the lesson instead of the child.

Overfeding his child.

Fear of child’s failure

Mother calls if the child failed at school <...> Mother discussed every evaluation (her child is
so smart).

Primary school parents claim tasks are too difficult, children get tired, due to that parents do tasks
for children.

Parents come to the class and prepare books for the lesson. I had one mother who used to come to
her daughter almost every break, brought a roll or a drink.

Low independence of
student

Lack of skills to get dressed, to go to the toilet etc.

Children strugle with doing something on their own, he (child)does not have any independence,
parents speak for the child, collect supplies etc.

Do not let the child do things himself what he is already able to do.

Mothers or grandmothers dress and undress pre-school children.

Skills of being independent are not fostered. Parents try to solve children's problems for them without
leaving the possibility to solve themselves.

Parents make excuses when the child does not perform his duties.

Everything is done for the child.

Micromanaging the child

Parents too much control the learning process and do not let the child to undertake responsibility
himself, control child’s relations with friends.

Do not allow to make decisions, make friends.

Too much care of environment, food.

Father carries 5 year old child on his arms. Food is mashed for children over

3 to eat without chewing.

Denial of bad behaviour

Tolerate bad behaviour and claim other children for that.

The student does not participate in the lesson, ignores me and my words.
Parents not willing to listen on recomodations.

Parents use the words: ,, My child does not make mistakes”

Constant justification for bad behavior.
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lity to believe that their child may behave badly - the fault
is always with colleagues. The survey highlight teachers’
concern for parents’ lack of understanding that their child
is not alone in the class. Sometimes it becomes difficult to
explain the situation, if there is a conflict among children,
parents can not stay objective. They often do not hear and do
not want to hear the problem. Do not try to react to teacher s
comments, tend to blame. According to teachers, too little
parental responsibility is often identified in the educational
process. Parents know their and their children’s rights but
forget responsibilities.

Conclusions

The results of the international survey show that pa-
rents tend to overprotect their children. More than half of
the teachers who participated in the survey notice signs of
overparenting in parents as well as in children‘s behaviour.

One of the main signs of overparenting is the parents’
excessive concern for children and the attempt to protect
them from all possible dangers. Overparenting parents strive
to be perfect parents, they are guided by the false belief that
it is their duty to protect their children from all frustrations
and environmental dangers. Teachers stress that such caring
behaviour does not allow the child to develop confidence in
their ability to solve problems and overcome difficulties.

Teachers face excessive parental expectations, ignorance,
distrust, anger, indifference to the teacher’s remarks and
advice, and inadequate assessment of the child’s misbeha-
viour and learning achievements. Teachers find that over-
parenting promotes children’s distrust of their own abilities,
unwillingness to accept challenges, and avoidance of more
difficult situations in learning.
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MOKYTOJU PATIRTYS, DIRBANT SU
HIPERGLOBOJANCIU TEVU VAIKAIS
L. Navickiené, I. Kupcdikiené, E. Stasitinaitiené,

M. Tokgoz, E. Kocak
Raktazodziai: aukléjimo metodas, hipergloba, mokytojy pa-
tirtys.
Santrauka

Dauguma tévy sutikty, kad aukléjimas yra labai sudétingas ir
ir visg gyvenima trunkantis fizinio, emocinio, socialinio ir inte-
lektinio vaiko vystymosi ir palaikymo procesas. Vaikai negimsta
sékmingi ar nesékmingi. Tévai ir jy elgsena turi lemiamos jtakos
tam, kuo vaikai tampa. Sveika, pozityvi tévysté yra bitina vaiko
sékmés, pasitikéjimo savimi ir savarankiskumo salyga. Tuo tarpu
perdéta globa, nesveika tévysté gali pakenkti vaiko socialiniams
igidziams ir bendrai gyvenimo sékmei.

Tyrimu siekta iSsiaiSkinti mokytojy patirtis apie tévy taiko-
mus aukléjimo ypatumus ir atskleisti Siandieninéje vaiky augi-
nimo praktikoje vyraujanéius aukléjimo metodus. Tyrimo tikslui
pasiekti parengta tyrimo priemoné, kurios konstruktas grindziamas
hipergloba pasizymincios tévystés pozymiais. Atliktas tarptauti-
nis tyrimas leido identifikuoti pagrindinius mokytojy, dirbanciy
su hiperglobojancdiais tévais ir jy vaikais, patirties aspektus. Ty-
rime dalyvavo 262 mokytojai i§ Portugalijos, Slovénijos, Turki-
jos, Rumunijos ir Lietuvos.

Tyrimas atskleidé vyraujancias tévy taikomas hiperglobos elg-
senas. Tyrimo rezultatai leido i$skirti pagrindinius sunkumus, su
kuriais susiduria mokytojai, bendraudami su hiperglobojanciais
tévais ir jy vaikais.

Tyrimas atliktas jgyvendinant tarptautinj projekta ,,Overparen-
ting — allow your children to make mistakes, Nr. 2020-1-PT01-
KA204-078497.
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